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1 . Introduction 
Human beings have the ability to learn, but without a desire or 
motivation, this ability will often go unused. What motivates students to 
learn? For teachers, it is important to know more about this aspect of 
the leanring process. 
I had an especially dedicated student of English. She took a number 
of English classes at the university she attended, including auditing 
classes for which she had already received credit. She participated in an 
extracurricular English seminar, and attended English classes outside of 
the university setting. She had also participated in a homestay program 
in Canada and was working part-time as an assistant to a native-speaker 
teacher of English at a conversation school. 
I was witness to her persistence and determination, and saw this as 
an opportunity to learn more about motivation in language learning. It is 
with this background that the research questions that follow were 
f onnulated. 
2. Research 
(1) What was 
(2) What are 
Questions 
motivating this 
the pedagogical 
learner to study 
im plications ? 
Engli s h ? 
3 . RevieW Of Literature 
This review of the literature for the role of motivation in language 
learning begins with providing a place for the overall category of 
feelings, emotions, and social interaction in language use. Hymes ( 1 9 79), 
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contrasting grammatical competence with communicative competence 
(performance in a social context), states that if language as it operates 
in human beings is viewed simply as a grammatical system apart from 
the social context in which it operates, then the " ...controlling image is 
of an abstract, isolated individual, almost an unmotivated cognitive 
mechanism, not, except incidentally, a person in a social world" (p.8). 
This is not true as human beings form the essence of the social world. 
Language serves to facilitate interaction of human beings in this social 
world and therefore consideration must be given for the emotional and 
social aspects of it. 
Those factors in language learning that are concerned with the 
unique human variables of emotions and feelings are called afiective 
factors. Examples of affective factors are self-esteem, inhibition, risk-
taking, anxiety, empathy, extroversion, and motivation (Brown, 1 9 94, 
p.134- 1 57). The connection between affective factors, Ianguage, and 
language learning can be inferred from what Brown (1994) writes: 
Lest you feel ... that the af~ective domain ... is just a bit too far 
removed from the essence of language, it is appropriate to recall 
that language is inextricably bound up in virtually every aspect of 
human behavior. Language is so pervasive a phenomenon in our 
humanity that it camot be separated from the larger whole from 
the whole persons that live and breathe and think and feel. (p.136) 
It can be seen that affective factors are an important consideration for 
learning in general and language learning in particular. 
Theories have been formulated and research has been carried out 
with regard to motivation, one of the above affective factors, in social 
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psychology, general, industrial, educational, and cognitive developmental 
psychology (Oxford and Shearin, 1994, Spring). Weber (1991) defines 
motivation as " ... the process of energizing and directing goal-oriented 
behavior" (p.110). Brown (1994) says that it rs " an mner drive 
impulse, emotion, or desire that moves one to a particular action" (p.152). 
Evidence of motivation cannot be witnessed directly, but Weber ( 1 991) 
writes that its " ... antecedent conditions (causes) and consequences 
(outcome behaviors) can be so researched" (p.110). 
Maslow's theory (as cited in Weber, 1991) is important in general 
psychology. He theorizes that human behavior is motivated by the need 
of human beings to satisfy certain needs. He outlines five needs, 
including physiological needs, safety needs, belonging and love needs, 
esteem needs, and the need for self-actualization. They are arranged in 
a pyramid, with the most basic needs first. He theorizes that as the 
most basic needs are satisfied, human beings are motivated to satisfy 
needs further up the pyramid. 
Motivation is also of interest and importance in second and foreigu 
language learning. Domyei ( 1 9 94) states that this interest can be implied 
from the quantity of research that has been conducted on the subject. 
Rivers (1983) writes that this interest is justified because afiective 
factors "...determine what is meaningful and absorbing for students at 
any particular moment, and motivational factors are not the least among 
these" (p.22). Oxtord, Young. Ito, and Sumrall (19g3, Fall) conclude from 
their research that motivation was the primary determinant of language 
learning achievement. 
Gardner and Lambert's research (as cited in Brown, 1994) has been 
a major influence on research into motivation in second language 
learning and acquisition. They have proposed a motivational model 
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consisting of two categories, integtative motivation and instrumental 
motivation. Their research suggests that of the two, integrative 
motivation is the more important one for the learning of a second 
language. 
Gardner and Lambert's research (as cited in Brown, 1 994) has been 
the catalyst for further theorizing and research with regards to 
integrative and instrumental motivation. Spolsky ( 1 9 95, October) includes 
the notion of integrative motivation in developing a theory of second 
language learning. He proposes that motivation arises out of the 
attitudes formed in a social context. 
Clement, Smyihe, and Gardner (1978, March) conclude that "...motivation is 
the primary determinant of persistence in second-language acquisition" (p.694). 
They go on to suggest the use of programs that encourage contact between 
cultural groups in order to develop the integrative motivation that they feel is 
essential for language learning. 
Strong's (1984, September) research suggests that the age of the 
learner is a determinant of the importance of integrative motivation . He 
also suggests that it could be that language proficiency causes an 
integrative attitude, rather than integrative motivation causing language 
proficiency. 
There are other research findings that do not agree with the 
conclusions of Gardner and Lambert. Yasmeen Lukmani (as cited in 
Brown, 1994) and Braj Kachnl (as cited in Brown, 1994) argue that for 
learners in some countries, instrumental motivation is more important 
for second language learners. 
Ely (1986, Spring) finds the presence of both integrative and 
instrumental motivational factors. Having found this, he does not 
conclude that one is superior to the other. Rather, he goes on to state 
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that " ...the type of motivation clusters and the motivational orientation 
scales are clearly not isometric, since a number of items are unique to 
one instrument or the other" (p.32). The implication is that learners can 
be motivated either integratively or instrumentally. 
There is also a need to consider the possibility that motivation is a 
variable entity. Oxiord and Shearin ( 1 9 94, Spring) write that reasons for 
learning a language can change over time and that the integrative-
instrumental framework might need to be expanded to account for this. 
Hermann (1980) states that "... the motivational hypothesis does not 
fully account for the interrelationship between attitudes and success or 
failure in the second language acquisition process" (p.254). She discusses 
the possibility that motivation may not be caused by the need to 
integrate with the target language community. Rather, it may be that 
attitude toward the target language may be affected by successful 
language learning experiences. 
There is some conflict between the findings of Gardner and 
Lambert and that of subsequent research. Brown (1994) states that it is 
not a contradiction to accept both the findings which support the 
importance of integrative motivation and those that support the 
importance of instrumental motivation. He writes: 
... there is no single means of learning a second language: some 
learners in some contexts are successful in learning a language if 
they are integratively oriented, and others in different contexts 
benefit from instrumental orientation. The findings also suggest that 
the two types of motivation are not necessarily mutually exclusive... 
Most situations involve a mixture of each type of motivation." (p. 1 54) 
There is room to accommodate either integrative or instrumental 
motivation, or both. An additional variable to consider is the context in 
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which the language learner is operating. 
Gardner and Lambert's research has stimulated research with regard 
to a single concept of motivation in language learning. Their research 
suggests a socio-psychological approach. There is another approach that 
focuses more on satisfying the psychological needs and wants present in 
the individual. Theories and research on the role of intrinsic and 
extrinsic motivation for performance in general and for language learning 
have been presented. Deci (as cited in Brown, 1 9 94) says that activities 
" are ones for which there rs no which are intrinsically motivated ... 
apparent reward except for the actrvity itself" (p.155). Brown (1994) 
states that " extrinsically motivated behaviors ... are carried out in
anticipation of a reward from outside and beyond the self' (p.156). 
In one study, Deci (1972) finds that using methods that foster 
extrinsic motivation along with methods that foster intrinsic motivation 
can decrease intrinsic motivation. He also says: 
... one who is interested in developing and enhancing intrinsic 
motivation in children, employees, students, etc., should not 
concentrate on external control systems such as monetary rewards, 
which are linked directly to performance, but, rather, ... on 
structuring situations that are intrinsically interesting and then be 
interpersonally supportive and rewarding toward the persons in the 
situation. (p.119) 
Deci suggests that intrinsic motivation is of primary importance and that 
it is something that can be developed. 
Bruner (1966) writes that children possess a natural motivation, that 
motivation being inttinsic. He divides intrinsic motivation into four 
categories: curiosity, the drive to achieve competence, identification, and 
reciprocity. For Bruner, it is intrinsic motivation that must be activated 
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in the classroom for learning to occur. 
Ramage (1990, June) supports the idea that intrinsic motivation is 
important in the language classroom. Working in an EFL setting, she 
compared the motives of students who continued their language study 
with those who did not and found that intrinsic motives were stronger 
than extrinsic motives. 
Recently some theoreticians and researchers have found the 
integrative-instrumental and intrinsic-extrinsic motivational constructs as 
too narrow, and that motivation is broader-based. Oxiord, Young, Ito, and 
Sumrall (1993, Fall) conclude from their research that: 
motivation was a complex phenomenon, involving not just 
instrumental and integrative aspects but also attitudes about whether 
the language is personally useful, whether the people in the target 
culture are appealing, and whether the student likes the school 
where the language is learned. (p.369) 
Crookes and Schmidt (1991, December) have written that because of 
the influence of Gardner and Lambert's research, second language 
leaming research on motivation has focused on a socio-psychological 
approach, and instead should also consider motivation in terms of what 
has been discovered in other fields with respect to satisfaction of 
individual needs. 
Clement, Dornyei, and Noels (1994, September), presenting the 
results of their work in an EFL context, have tried to expand the 
motivational construct by proposing the existence of a motivational 
complex consisting of three components. Domyei (1994) theorized that a 
complete L2 motivational construct would recognize that motivation was 
influenced by a variety of factors and that the factors found in previous 
research be arranged into different levels of motivation. 
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Research on motivation in second language acquisition and learning 
continues. The preceding description of the theories and research on the 
subject illustrates its complex nature. Skehan (1991, June) writes the 
f ollowing: 
We can sum up research on motivation...by saying that considerable 
progress has been made, but that greater scope for research 
remains. Within the paradigrn of inquiry established by Gardner it is 
clear that motivation has a causal influence on language-1earnirlg 
success.... The most pressing difficulty ... seems to be one of 
clarifying the orientation-context links that exist. There would seem 
to be a wider range of orientations here than was previously 
supposed... (p.284) 
This study will attempt to add to the information already available 
on motivation by trying to determine what is motivating one learner to 
study English. The study will not limit itself to either an integrative-
instrumental or an intrinsic-extrinsic perspective. It instead follows the 
recommendation made by Skehan (1ggl, June) to conduct research that 
is open-ended. It will be data-driven, qualitative in nature, seeking 
categories, rather than starting with pre-determined ones. It is hoped 
that in this way, the motivational construct can be viewed from another 
perspective. 
4 . The Study 
The learner 
There was one language leamer in this study. The leamer was 
Japanese, female, and twenty-one years old. She was a fourth-year 
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student at a university in Japan, enrolled in the Business Department, 
and on schedule to graduate with her class. 
She was attending four English classes at the university during the 
period of research. They were all being conducted by the same teacher. 
The descriptions of the classes are as follows: 
(a) A Iecture class on current events and issues using news videos 
and material on global issues. 
(b) A Iecture and discussion class on current events and issues. 
(c) A conversation class using a textbook. 
(d) A special (non-credit) discussion class given for four university 
students, off-campus. The topics for discussion were decided on 
by the students. 
She was not receiving university credits for classes (a) and (b) in 
the 1 9 9 7-98 school year. She had already received university credits for 
these classes through her attendance in the 1 995-96 school year. She 
also attended these classes in the 1996-97 school year. Class (c) was an 
elective course, primarily for first-year university students. 
She had taken the TOEIC test seven times between February 1994 
and Se ptember 1 9 9 7. The Test of English for International 
Communication (TOEIO is a multiple choice test of English for adult non-
native speakers of the language consisting of a listening comprehension 
and a reading section (Educational Testing Service, 1 990). Maximum 
score for each section is 495, for a combined total of 990. Scores for 
June 1 994 and December 1 996 are unavailable. Available scores are 
presented in Figure I . 
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Figure I TOEIC SCORES 
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Figure I illustrates a substantial increase in TOEIC test score 
between February 1994 and September 1 997. Although this study 
examines reports produced between October 1996 and October 1 997, a 
period in which her TOEIC test score increased thirty points, it should 
be noted that her reports feature comments which cover her entire 
career as a language learner. 
Data collection 
The learner was chosen because she was a student in classes 
which I team-taught with a Japanese teacher of English for a year and a 
half prior to the start of data collection. I was familiar with some of the 
experiences that she had previously encountered in these classes. She 
was quiet, but she attended classes regularly, and continued to 
participate in English classes for which she had already received credit. 
The learner in this study was informed by another student that I 
was doing research and welcomed written reports in English. She began 
writing at length and submitting reports to me voluntarily, and this was 
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seen by me as an opportunity to leam more about her and her language 
learning experiences. 
Written reports were collected for the period beginning in October 
1 996 and ending in October 1997. They were generated by her 
participation in four fornral university classes and one informal university 
class during a two year period. 
The written reports were a combination of voluntary submissions 
and required class assignments. (Since she had already received class 
credit in a previous year, and was in essence attending as an auditor, 
the required class assignments could be considered "voluntary" .) 
I did not specify the topics for the learner's reports. This was done 
in order to avoid influencing what she chose to write about. She also 
submitted answers to textbook questions, but these did not reveal 
information relevant to this research study. 
I wrote comments about the content of the written reports before 
they were returned to the learner. The written comments may have had 
an influence on what 'she chose to write about and how she chose to 
write. It was not required that she respond to the comments. 
Grammar corrections were not made on her reports. It was felt that 
if corrections were made, as is traditionally done in some settings, it 
would influence the quantity and the content of the written work. 
The leamer was asked to write a self-report on her English 
language education history. This request was made at the end of the 
data collection period. 
After the end of the data collection period and after motivational 
factors were derived from her written reports, the learner was asked to 
write a self-report on what she thought was motivating her to continue 
her study of English. 
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The two data sources (the learner's written reports, the self-report 
on motivation) were used to get different perspectives of what was 
motivating her. It was hoped that the two sources taken together would 
give a broader and more balanced view. 
The learner was aware of the research being undertaken at the 
beginning of the research period. Written permission to use her work as 
a basis for the research study was asked for and received at the end of 
the data collection period. 
Although the study derives most its data from what she wrote, and 
is the primary source, two examples irom oral discussions are also 
available and used. 
Readers of this report should be aware that the data collected 
comes primarily from written discourse, which may evoke responses of 
a different kind and quality than that given in an oral, face-to-face 
interview. The learner is also writing from a classroom context, which 
may influence comments in a way that is reflective of the typical teacher-
student relationship. 
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5 . Analysis 
Procedures 
Table I summarizes the learner's 
the research period. 
Table 1 
Information Summary for Written 
October 1996-1997 
oral 
nd
and writt n production 
Oral Reports-
f or 
Descri ption Quantity 
Oral reports 
Written reports 
Total words written 
Words - Longest report 
Words - Shortest report 
Reports data extracted from 
2 
89 
24990 
1000 
30 
23 
A total of 9 1 reports (89 written and 2 oral) were collected and 
examined for comments which were considered evidence of the learner's 
motivation. It is acknowledged that this examination was subjective in 
nature, but unavoidable in qualitative research. 
Twenty-three of the 9 1 reports were found to contain comments 
related to motivation. These comments were extracted from the reports 
of the learner and listed. The list was reviewed, comments grouped 
according to similarities, and the groupings were given labels. These 
labels are the motivational factors. In addition, these motivational factors 
were found to correspond to three settings. 
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The learner's self-report on motivation was also reviewed for 
comments related to motivation. These comments were categorized 
according to the motivational factors found in the analysis of the 
learner's written reports. Conunents which were deternrined to be 
related to motivation but did not fit categories from the written reports 
were given a label and considered a new factor. 
It was the intent of the research to derive categories and labels 
from the data. In fact, the labels and categories may have been 
influenced by the review of the literature. There was no overt attempt 
to look for and replicate findings and categories of other researchers, 
but analysis of the data may have been affected by this prior knowledge. 
Findings 
The analysis of the data extracts from the learner's written reports 
revealed twelve general motivational factors originating from three 
settings: the classroom, the learner, and outside of the classroom. It 
must be noted that the settings and the motivational factors were 
derived from an analysis of the learner's written and oral comments, and 
that the comments presented here represent a sample only. 
Setting: The classroom 
Motivational factor I : Subject matter in lectures and 
There were at least three types of subject 
motivating the learner. They were: 
discussions 
matter that w re
(a) Current events and issues 
She enjoyed the lessons that dealt with 
issues that were a part of the real the 
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she had been '...ignorant' and that it was '...very exciting...' to 
' ..,listen to the stories of a fare-away country...' The topics had 
her ' ...think seriously' . She went on to say 'If I notice new 
ideas, I feel interesting. ' 
(b) Topics of books 
She was given the option of reading a book, written in English, 
by a teacher. She had hoped that it would give her information 
about discrimination against Japanese-Arnericans in Hawaii. She 
read it but was disappointed that she was not able to flnd any 
information about discrimination. She read the book again and 
found a new and different insight into people living in a different 
country. About the book she wrote: 
'..... I was attracted by her and Hawaiians and character and hfe. 
And I thought I was wrong. There were wonderful people in 
another country.....' 
(c) The teacher's personal stories 
She wrote that the teacher sometimes 
subjects that ' ..gleneral teachers tend to 
1..enjoyed them...' 
alked about personal 
hide...' and that she 
Motivational factor 
The classroom 
three ways: 
2: Class oom activities 
activities were a factor in motivation in at least 
(a) The role plays allowed her to work in a manner which was in 
agreement with how she liked to make decisions in "real" Iife. 
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In a reaction to a role play performed in class, in which the 
lead character had to make a decision based on the 
recommendations by people around him, she wrote that 'I often 
discuss about problems with other people...' because she wanted to 
'...listen to other people's opinion...' after which she'd ' ...decide 
by myself -
(b) The activities gave everyone in the class a chance to participate, 
which was something she valued. She wrote, ' ...if every student 
speak, this class will be very good one' . 
(c) The activities were a means for the class to come together with 
a common purpose and to support each other. She had sufiered 
disappointment in another class because she ' ...didl~'t feel thot 
students became one' . 
Motivational factor 3 : The teacher 
The teacher was a source of motivation in the following ways: 
(a) The teacher was seen as someone for the learner to identify 
with. She says that the teacher never judged from a '....small 
point of view....' and that she wanted to have '.....values like [the 
teacherJ . 
(b) The teacher was seen as a personal conversation partner, even 
in a classroom setting. She wrote, 'VVhen you asked us 'Why did 
she make a speech in other countries? 'I felt I was asked.' 
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(c) The teacher was seen as a foreigner that she had access to and 
to whom she could talk about being Japanese. She wrote about 
her own character and generalizes it as typically Japanese 
(Appendix A, Data Extract 3). By doing this she helps at least 
one foreigner, the teacher, understand the Japanese a little 
better. 
(d) She appreciated the teacher's approach to teaching. The teacher 
held special classes for students. In regular classes, the teacher 
' ....read(s) everyone's paper and write your (the teacher's) 
comments...' while 1..other teacher don't try to do this...' 
(e) She saw the teacher as a person to value. She wrote that she 
was biased' but that ' ...one big reason which changed me is you 
fthe teacherJ' . She said that she '....began to see you [the teacherJ 
not as a nationaa)ity, but as a human beings.' 
Motivational factor 4: Appreciation of value of university study 
(a) She had come to value the university she was attending. There 
is a tendency to devalue attendance at a university which is not 
considered top rank. She wrote that she was '.....really happy to 
come to fname of universityJ...' because she thought that she 
learned '....more important things than learn a language....' from 
a language class. 
(b) She had come to value study at the university because she was 
able to consider the time well spent. She wrote that she had 
tlme to study learn and thmk....' and that she was 
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'.... Iuck and this time will be useful for [herJ future....' 
Setting: The learner 
Motivational factor 5: Re-evaluation and development of self 
The English classes were giving her a chance to define and re-define 
herself as a human being. The classes were beneficial for her in this 
respect in the following ways: 
(a) The learner could leam more about other cultures and issues 
and events important in the world. She wrote that the '...process 
of studying English will broaden my mind...' 
(b) The leamer had a chance to review and challenge her own developing 
viewpoints. She wrote that in one class she '...thought that my lherJ 
last paper was denied...' 
(c) The learner could look at things irom a different point of view 
than the one presented in her own country. She wrote that 
'..Japan is a homogeneous country...' which is '..,controled by one 
thought...' and that this is '...dangerous...' 
(d) The leamer could hear another opinion about the things that 
she was interested in. She wrote that she ' ...could know many 
things...' and that she could see that her thoughts were only 
'...one of the opinions.' Of these differing opinions, she wrote 
about a willingness to learn new things, that she '...wantfsJ to 
know...' 
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Motivational factor 6 : Concern for the Japanese identity 
The learner was comfortable with being Japanese. The teacher she 
was writing for was a foreigner. She was using her writing in 
English to accomplish the following: 
(a) Defend her Japanese identity and explain misperceptions about 
Japanese of foreiguers (Appendix A, Data Extract l). 
(b) Confirm her need to keep her Japanese identity by writing 
about another Japanese who had apparently rejected her own 
Japanese identity through comments made in a class taught by 
the foreign teacher of English (Appendix A, Data Extract 5). 
(c) To learn more about other cultures, not to become part of 
another culture, but to better understand her view of people 
from other cultures relative to her own (Appendix A, Data 
Extract 2). 
Motivational factor 7 : Personal choice 
The leamer wrote that English study was required in junior and senior 
high school. She said that without that requirement, she ' ...might not 
feel interested in English... ' but that now she is studying English 
because it '...will broaden [her] mind...' 
Motivational factor 8 : Past experiences-Study 
In the past, she studied English for the pure enjoyment of it. She 
wrote that ' ...the classes were fun ' . This basic feeling continued to 
her present English study, of which she said '...it is also fun...' and 
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in addition to that is ' ...learnmg another world other way of 
thinking, and other values....' . 
The classes the learner was taking at present have more value, and 
in comparison more relevance for her. She wrote that her classes 
'.....didn't hold much....' and t at in senior in junior high school 
high school she '....didn't understand what he fthe teacherJ wanted to 
do....' 
Motivational factor 9 : Past experiences-Foreigu teachers 
A bad experience with a foreigu teacher (Appendix A, Data Extract 
1 ), experienced during her university study, became a source of 
revelation for her. This type of new understanding through her 
language study helped motivate her to learn more. 
Motivational factor I O: Past experiences-Foreign community in Japan 
Talking to members of the foreign community working in a bar was 
a personally fulfilling experience. The foreigner expressed gratitude 
to her because she ' ....didn't have to talk about foolish subjects with 
foolish men....' but instead had '....a very good time....' talking to the 
learner. The learner wrote that she was very happy to hear this and 
'....really thought it was very good for me to study English.' 
Motivational factor 1 1 : Past experiences-Travel abroad 
She had a bad experience at an early age traveling in a foreign 
country. English language study was giving her a chance to come to 
terms with that experience (Appendix A, Data Extract 6). 
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Setting: Outside the classroom 
Motivational factor 1 2: Family 
The lectures were a source of discussion subjects for the learner's 
talks with her father. Her father was an important source of 
feedback for information about which direction she should take in 
ideas about life (Appendix A, Data Extracts I and 3). 
Advice about the usefulness of English was given to the learner by 
her mother. The study of English is motivated by this, and possibly 
made stronger by the death of her mother before she entered the 
university (Appendix A, Data Extract 4). 
Table 2 
The results as determined irom the learner's written reports are 
illustrated in Table 2. Table 2 presents a summary of the settings, 
motivational factors and the data extract from which the motivational 
factors were derived. It also indicates the number of times that a factor 
was present in the extracts studied and the number of factors present 
in each extract. 
The table indicates that " Re-evaluation and development of self" 
was determined to be a factor thirteen times, followed by " Subject 
'' matter" at ten times, "The teacher at six times and with the other 
factors appearing a lesser number of times. This study does not deal 
with the strength of a particular motivational factor, and therefore the 
number of times that an item is determined to be a motivational factor 
should not be considered an indicator of such. 
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The analysis of the learner's self-report revealed the following 
motivational factors from four different levels of school: 
(a) Elementary School 
( I ) Institutional concerns-Required course 
(2) Personal choice 
(3) Family 
(b) Junior High School 
( I ) Institutional concerns-Grades 
(2) Personal choice 
(3) Role model 
(c) High School 
( I ) Institutional concerns- Required course 
(2) Institutional concerns-Grades 
(d) University 
(1) Subject matter in lectures and discussions 
(2) Classroom activities 
(3) Institutional concerns-Grades 
(4) Re-evaluation and development of self 
(5) Personal choice 
(6) Role model 
Five of the motivational factors derived from the self-report have already 
been reported in the analysis of the learner's written reports in the 
previous section. Three additional motivational factors were determined 
from the learner's self-report. They are described in the following 
section. 
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Setting: The classroom 
Motivational factor: Institutional concerns-Required course 
The English classes were required courses in junior and senior high 
school. About her motivation in junior high school, she wrote that 
'... had to tahe regular and entrance examinations ...' . In highshe 
school, she wrote that she had to go to a private school Guku), but 
she ' ...didn't like it, but for entrance examinations I continued to 
study there...' . 
Motivational factor: Institutional concerns-Grades 
The learner wanted to get good grades, so she went to a private 
school Guku). She wrote that she ' ... had to take regular and 
entrance examination. I didn't want to get bad score. I had to go to a 
private school. So I continued to study English' . 
Another reason for wanting good grades was because the teachers 
'... used to say the names of students who got high score...' and that 
the '... results were posted ...' . 
She also wrote that she wanted to get a higher TOEIC score 
(Appendix B, Data Extract 1). 
Setting: Outside the classroom 
Motivational factor: Role model 
The learner wrote that her '... aunt was a flight attendant and she 
was good at English...' and that she '... yearned for her...' (wanted 
to be like her). 
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She also wrote 
English...' and 
that she '.. 
'... wanted to be 
had a longing for 
a person who spoke 
people who 
English...'
spohe 
Table 3 
The results from the learner's self-report are reported in Table 3. 
Table 3 presents a summary of the findings from the self-report in 
terms of the settings and motivational factors found in the analysis of 
the leamer's written reports. It also indicates additional factors which 
were determined from the self-report. 
Data Extract numbers I , 2 , 3, 4 correspond to the comments on 
language study in elementary school, junior high school, high school and 
university, respectively. 
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Summary: 
A LANGUAGE LEARNER'S MOTIVATION: AN EFL SETTlNG 
Motivational factors, setting, and data extract number 
Learner's self-report 
TT2=Totals from Table 2 
T = Total of written reports and 
Bold type =Additional factors 
self -re  
fou d in Sel  -re port on motivation 
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6 . Discussion and implications 
Crookes and Schmidt (1991, December) have defined motivation "...in 
terms of choice, engagement, and persistence, as determined by interest, 
relevance, expectancy, and outcomes" (p.502). Based on this definition, the 
leamer in this study can be considered to be well motivated, and because 
of this, has been able to advance her study of language as well as her 
own self-development. The picture that she presented of herself through 
her writing and oral comments was that of a person who was in search 
of herself and was using her study of English to aid in that search. 
Motivational factors that have arisen from the classroom setting, from her 
personal life, and from within the learner herself combined to provide a 
strong reason for the learner to continue that search. 
The data suggests that her language study was intrinsically 
motivating in the following ways: 
(a) The lecture and discussion subject matter were affecting her 
both intellectually and emotionally. The information provided in 
the classroom had relevance for her at this time of her life as 
she re-examined and re-defined personal values. In addition to 
this, the topics were a source of simple enjoyment. . For her, the 
topics presented in class did not always have to be serious and 
thought-provoking to be interesting. 
(b) The activities encountered in the classroom gave the learner the 
opportunity to hear what others had to say, and therefore 
satisfied her need to hear the opinions of others before coming 
to any conclusions herself. She also felt that the activities could 
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help the other members of the class in their study of 
For this learner, the activities had to satisfy not only 
personal needs but also had to be beneficial for others, 
was being accomplished in this particular class. 
S ETTlNG 
English. 
h r own 
and this 
(c) The learner chose to write and used it as a means to express 
herself and to come to grips with what she was, is, and wanted to 
be as a human being. As Barnes (1975) says, the "... importance 
of language.....is that it makes knowledge and thought processes 
readily available to introspection and revision....Thus children and 
adults alike are not only receiving knowledge but remaking it for 
themselves" (p.19-20). Writing in English may have been one of 
the ways that she chose to help her in her transfonuation. 
(d) Writing may also have been a means to make her ideas take a 
concrete form. Freire (1970) writes that " if it is in speaking 
their word that people, by naming the world transform it, 
dialogue imposes itself as the way by which they achieve 
significance as human beings...." (p.69). By writing out her ideas 
in English, the leamer may have been able to give form to the 
new self that she was in the process of creating. 
(e) The learner appreciated the teacher's practice of giving feedback 
by writing comments on the work of every student. One 
interpretation of this could be that the comments were valued as 
authentic communication. Ramage ( 1 990, June), her findings 
based on research in an EFL setting, writes the following: 
.the feedback we provide for our students should respond 
- 233 -
WAYNE 
(D 
(g) 
Y. SUMIDA 
to their competence in communicating meaning. In this way, 
students are more likely to become involved in the language 
and culture itself and will want to learn the language for 
the purpose of communicating in it. In short, they will 
become intrinsically motivated or interested in learning the 
language for its own sake. (p.216) 
In addition, the teacher in the study did not check for grammar 
mistakes. This departure from traditional classroom practice could 
have encouraged the learner to view the communication as 
authentic and helped to foster this intrinsic motivation. 
Some of the reports written by the leamer could be considered examples 
of what Oxiord and G*een (1996 Autumn) call " Ianguage learnmg 
histories". They state that writing these histories allow students to share 
past language learning experiences with the teacher and other students, 
with the result that empathy is developed, a common knowledge is built, 
and authentic communication fostered. 
The data suggests that the teacher was a factor in motivation in 
several ways. The teacher was seen as someone to identify with, 
as a personal conversation partner, as a foreigner, as a teacher, and 
as a fellow human being. Rivers ( 1 983) says that if teachers move 
beyond traditional teaching methods and instead " ... encourage a 
genuine communication of ideas, emotions, and interests, we have 
much to learn from dynamic and personality psychology and 
theories of motivation" (p.22). It would appear that teachers can 
assume a variety of roles in a classroom, and any or all of these 
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roles could be the trigger for an increase in motivation. 
(h) Since the topics discussed in class, the methodology, and the 
teacher met her needs in various ways, it appears that the 
learner was able to build a comfortable and safe environment 
within which to work. This environment was created by the 
learner in conjunction with the options provided by the teacher 
and the learning situation and her own personal needs. Stevick 
(1980) says that " ...the student's place is at the center of a 
space which the teacher has structured, with room left for him 
to grow into" (p.33). The learner seemed to work very well in 
the space she and the teacher created, and this space provided 
room for growih. 
(i) The data suggests that the learner was intensely interested in 
becoming a better human being. She seemed to have a need to 
better understand herself and the world in which she lived. 
Oxiord and Shearin (1994, Spring) write the following: 
Internally-directed L2 Iearners who have high needs for 
growih will be motivated to learn the target language as 
long as the process of learning involves enrichment qualities 
[such as] : variety, tasks that are identified and important, 
self-direction, and irequent and appropriate feedback. (p. 1 7) 
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Ramage ( 1 9 90, June) concludes that students who continue their 
language studies are interested in culture and increasing one's 
knowledge and "...have a positive attitude toward their particular 
language class..." (p. 210). She writes that students such as 
these are intrinsically motivated. The data suggests that the 
language learning environment provided the qualities described, 
which would help account for the learner's motivation. 
The data suggests that the learner was not motivated by a desire 
to integrate into the second language community. 
(a) The leamer had pride in her Japanese identity. She had had 
negative experiences with the foreign community which may 
have helped strengthen that pride. This pride coupled with her 
poor image of the foreigu community could have had a negative 
effect on her desire to continue her study of English. As 
Lightbown and Spada (1993) say, " ...when speaking a new 
language, one is adopting ... the identity markers of another 
cultural group ...[and] ... depending on learner's attitudes can be a 
source of enrichment or resentment" (p.40). That it didn't have 
a negative effect leads to questions about the need to be 
integratively motivated to learn a language since she persisted in 
her study of English. 
(b) Hermann ( 1 9 80) has written that instead of culture affecting 
language learning, that "...achievement of the learning task may 
influence his attitude to the ethnolinguistic group in question and 
even result in a change of such attitudes" (p.249). The results 
from this study suggest that change may mean understanding 
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and tolerance, rather than complete acceptance. 
(c) The defense of her Japanese identity suggests that one need not 
be motivated integratively to learn a language. Dornyei (as cited 
in Oxiord and Shearin, 1 9 94, Spring), comparing foreign and 
second language learning situations, writes that because foreign 
language learners have less contact with members of the target 
language community than second language learners, integration is 
not a necessary condition for foreign language learners. He also 
writes that attitudes and beliefs toward foreign languages and 
cultures in general, rather than to a specific target culture, may 
be a better deterurinant of integrative motives. Clement, 
Dornyei, and Noels (1994, September) write that difierences 
between cultures may be so great that language learners do not 
consider integration a possibility. This study suggests that 
identification with the target language community had no 
relevance because the learner came to view people as 
individuals, and not in terms of cultural background. 
(d) . It appears that she was , using language study as a means of 
approaching the target language culture on her own terms. She 
was able to use English language study as a means to defend 
her Japanese identity, to leam about how other Japanese who 
were studying English felt about their own identity, and to learn 
more about how others viewed her culture and about how she 
viewed other cultures as a Japanese. 
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(e) Comments irom her early written reports seem to indicate 
rather ambivalent feelings toward the foreign community. From 
comments made at the end of this research period, she was still 
pro-Japanese, but seemed to have become more tolerant and 
understanding of other ethnic groups. In effect she had chosen 
to become a member of the culture of human beings, one that 
included all peoples living together, comfortable with the 
identities presented by the various ethnic groups. She appeared 
to have found this comfort without having to sacrifice her 
Japanese identity, but rather using it as a base from which to 
explore her own attitudes and the attitudes of others. 
The results suggest consideration of past experiences, and not just 
satisfaction of present or future needs, should be considered when 
attempting to develop lessons that motivate the learner. Past 
experiences with language study, foreigu teachers of English, the foreign 
community in Japan, and with travel to foreign countries appear to 
have been motivational influences for the learner. Rivers (1964) says 
that "...as most motives in human subjects are learned, the previous 
history and personality of the individual are important and must be 
taken in to account in endeavoring to understand motivation" (p.82). In 
addition, Brundage and Mackeracher (as cited in Nunan, 1988, p.23) say, 
"...adult leamers are profoundly influenced by past learning experiences, 
present concerns, and future prospects." 
The leamer's self-report revealed support for five of the motivational 
factors denved from the wntten reports These were "Subject matter in 
lectures and discussrons " " Classroom activitles " " Re evaluation and 
development of self" , "Personal choice" , and "Family" . These may have 
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become motivating factors because she had moved beyond the stage 
where extrinsic factors such as grades and course requirements, which 
were present in her earlier years of language study, have an influence. 
The combination of results from the analysis of the learner's written 
reports and the learner's self-report revealed a combination of intrinsic, 
extrinsic, integrative (in the negative), and instrumental motivational 
factors. In addition, the number and kind of factors that were potential 
motivators for the learner increased as she continued her study of 
English. 
Other motivational factors 
This study had as its focus only motivational factors that could be 
evidenced by what the learner wrote or said. There could have been 
other factors that motivated her to continue her language study, but 
were not mentioned by her. 
It should be noted that there were at least three variables that may 
have influenced the findings of the research. The research was 
conducted in an EFL context, the data was collected from a traditional 
classroom setting which may have influenced the teacher-student 
responses, and the data collected was from written information generated 
only from one learner. 
Pedagogical considerations 
As seen from this study, there can be many motivational factors 
acting on a leamer at any given time. Ely (1986, Spring), writing about 
the need to satisfy both instrumental and integrative motivation, states 
that " ...the development of both clusters of motivation should be 
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encouraged" (p 32). It is not necessary to devise a lesson plan that 
focuses only on one motivational factor, and in fact may be more 
practical to try to appeal to more than one. 
Bruner (1966) says that children possess a natural intrinsic 
motivation. He says that: 
The problem exists not so much in leanring itself, but in the fact 
that what the school imposes often fails to enlist the natural 
energies that sustain spontaneous learning curiosity, a desire for 
competence, aspiration to emulate a model, and a deep-sensed 
commitment to the web of social reciprocity. (p. 1 2 7) 
It is the teacher's responsibility to create the strategies necessary to 
activate this natural intrinsic motivation in the teaching-leanring 
environment. 
Dornyei (1994), in an effort to integrate the different findings of 
research that has come before, has developed a multi-level motivational 
construct. This all encompassing construct looks intuitively interesting, 
but should not be adopted without careful consideration for not only 
what motivates, but how these motivational factors afiect each other. 
Deci (1971) has concluded that the type of reward can have a negative 
effect on intrinsic motivation. 
No matter what theory the teacher ascribes to, the factors 
attributed to the learner's motivation should not be seen as factors 
limiting teaching options. The number of factors and their 
interdependence suggests that the imaginative and sensitive teacher can 
find many ways to tap the power that is motivation. Rivers (1983) says 
that "a second language class is a particularly suitable environment for 
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meetmg affective needs since content to flesh out the language 
structures is unlimited" (p.23). The number of factors that are unique to 
the learner in this study suggests that the motivational factors are many 
and varied, and for the teacher who chooses to look for them, can be 
used to develop a suitable language learning environment. 
7 . Conclusions 
The number of factors found in this study confirms the complexity 
of the motivational construct. In spite of the complexity, it is necessary 
for teachers to take into account this very important variable if the 
classroom is to become a place of learning. Rivers (1983) writes the 
f ollowing: 
There is in any class, no matter how large or small, a wide range 
of individual differences in styles, strategies, and pace of learning..... 
By not allowing them to learn at their own pace and in their own 
way, we attack them at the level of security, a very basic level in 
Maslow's hierarchy of needs. (p.71) 
There is a need to find avenues for increasing motivation, while at the 
same time preventing loss of motivation. 
Paulo Freire ( 1 970) says that learning occurs when it is assimilated 
into the whole of a person. For this to happen it cannot be "banked" 
(knowledge transferred from one person and deposited into another), but 
must be created and recreated by the leamer in cooperation with other 
learners. This creation and recreation occurs as the leamer uses what is 
learned and reflects on its use. This calls for the learner to take 
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initiative and responsibility, and if allowed to do this, the learner may 
be able to satisfy what Maslow calls the need for self-actualization. 
Through the study of English, the learner in this study was in fact 
constantly examining and re-examining the information about life that 
was presented to her in the language class. She went through a year 
long struggle dealing with experiences from her past, what she thought 
she was in the present, and what she hoped to be in the future. 
Through the experiences that she encountered, both inside and outside 
the classroom, she came to a point where she was ready to activate her 
newly developed beliefs. She moved from words to action, from a 
concept of how to live life to one that she could actually live. 
(This is a revised version of a report submitted as a requirement for receiving 
an M.A. TESOL from Teachers College Columbia University. Complete 
appendixes with data extracts are not included in this version. The original 
report is available upon request.) 
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Appendix A 
Extracts from Reports Selected for Analysis 
Data Extract 1 
(October 28, 1996A) 
"I Iived with Japanese. But when I went to a kindergarten, I met a 
foreigner for the first time. He taught us English, and he gave us a 
good impression. After that, when I was a high school student, I 
had a English conversation class. Our teacher was an American 
man. If he found fat students, he called them " Sumouton " or 
" Osumousan " . If he found chitchatting someone, he take their 
something (like pencase) and throw away irom the window to 
outside. He sometimes hurt somebody, and his behaviour 
overwhelmed us. So I thought he was not good. At that time, I 
thought Japanese had better character than foreigners. 
But I went to college, I met some foreign teachers. I thought there 
were good foreigners. After that, I became a member of the English 
seminar, and I studied discrimination against Japanese Americans. (A 
teacher) gave me a book which was written by (a Hawaiian author). 
But it was difficult for me to read that book, and however much I 
read, I couldn't find a composition of discrimination. So I hated (the 
teacher) and I thought why had he given me such a book. But 
one day, when I read this book, I was attracted by her and 
Hawaiians and character and life. And I thought I was wrong. 
There were wonderful people in another country. I talked to my 
father that Hawaiians were wonderful. And my father said to me. 
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"You should not think Hawaiians and Japanese are wonderful. In 
Japan, there are good persons and bad persons. In other countries, 
there are, too. That's all. " I also thought so, and I thought how 
ignorant I was, and I was ashamed of myself. 
Now I think a teacher of English conversation had a good point. He 
said frankly what he thought. He wasn't a double-dealer. It wasn't 
good to talk in class. When a girl felt bad, he carry her on his 
shoulder, and he went to the health room. We couldn't do nothing, 
but he acted suitably. But at that time, I distrusted him, and I 
took his everything in bad part. I didn't try to see his good point. 
He lived with Japanese. He might have much uneasiness than us. I 
didn't try to understand him. 
I think there is values conflict. And how do we become a world 
player? First, we should understand others. To study culture and 
values of other countries might be necessary for someone to 
understand foreigu people. We should not think I am right, they are 
wrong, and I can't understand. We should sympathize with others, 
we should have tolerance to accept everything. We should be 
thoughtful and rely on them. 
In Japan, vagueness is sometimes important, but among foreigners, 
it might lead misunderstanding. So, we should say frankly. But in 
fact, we weren't educated like that. I didn't make ceaseless efforts. 
And I can't change myself. So, you not comfortable. I'm sony. 
In addition to that, we should protect our identity." 
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Data Extract 2 
(March 4, 1997C) 
This was written as a reaction to a lecture on prejudice and discrimination. 
"I said that there wasn't discrimination around me. I thought I had 
never done discrimination. But when I tried thinking again, I 
thought there would be discrimination in Japan, and I would have 
discriminated. For example, as I said, if there is someone who is 
different from other people, that person may have tendency to be 
avoided. It is very shameful for me and I don't want to talk about 
it, but I thought Japanese was the best. 
When I was a high school student, I read the book "A bouquet for 
Algarnon (1'm not sure). (It's Japanese title.) You might have read, 
but I'd like to explain content of its book. [The learner goes on to 
explain the story from this point.] 
After I read this book , I thought what is the most important thing 
for human beings? And I thought it was our heart. 
At that time, I thought to go to a college, and I wanted learn many 
things. But some people don't go to college. Some people don't 
have regular schooling. But we shouldn't judge people by their 
educational background.... Everyone has something good and strong 
point.... I thought because of my studying, If I was satisfied with 
myself and If I thought other people were more foolish than I, I 
would stop studying. I didn't want such knowledge. 
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But at that time (when I was a high school student,) my this 
thought was nothing but a self centered principle of our country. I 
only saw Japan with this thought. I didn't try to see the world with 
this thought. When I was in high school, I really liked to read 
Japanese old novel. Some books have pessimistic thought against 
western waves. Some teacher had the same thinking. I was also 
dyed their thought. I came to university, and I knew may things. I 
read foreign material. I noticed my mistake. 
I had heard that book would have given us knowledge, and broden 
our value, but I thought it wasn't true. I thought if I read only 
biassed books, my thoughts would become viased one, and my value 
would be narrow. I also thought I had to read more books which 
were written by foreign writers or many kind of book. 
Again, I had pessimistic thought against western waves. I thought 
English conversation teacher ... wasn't good from his surface. When 
I met foreign people I was afraid of their direct eyes and strong 
attitude. But now, I think I may have more tolerance. Recently if I 
see people from abroad, sometimes I think I want to talk with 
them. If I can use your word, Ieanring another language opened 
my new world. And I may have confidence that I can communicate 
with many p.eople in English. 
I have already written, but I think that all human beings are equal. 
There is difference in suface. But (every) people in every country 
love the same things. Every country has its religion. Sometimes we 
angry and laugh. Sometimes each people are in trouble and feel 
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pain. We are living might and main. We can help each other. 
Human beings are weak and strong. If I think such things, I think 
tenderly of other people. If all people noticed that all human beings 
are equall, and if we can see other people not their surface like 
race, educational back ground, occupation, faith, or their home, but 
their heart, (If it is a company, we should see not their surface but 
their ability.) discrimination will be gone. And we can live 
harmoniously." 
Data Extract 3 
(March 4, 1997D) 
This was written in reference to something the learner had read where 
foreigners leave Japan complaining that Japanese people are not very 
communicative and that they do not care about the foreign community. 
"Sometimes I'm timid. I'm easy to get tense. So it is difflcult for 
me to talk with first meeting people. If we talk with someone, we 
should make efforts to talk each other like catch. So when I can't 
speak, sometimes I feel down. Sometimes I try to speak hard, and 
I talk about different things from what I think, and I feed down. 
Because such my character, it takes time to be frank with other 
people. When I was a high school student, it took about one year 
to be open with my friends. If such I meet a foreigu person, I will 
be stiff and I won't speak much. Some foreigu people may think I 
am a uncomunicative and exclusive person, and I discriminate them. 
But in my heart, I will have something warm things for them. But 
I can't express my feeling directly." 
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Data 
Gune 
Extract 3 
4, 1997) 
A LANGUAGE LEARNER'S MOTIVATION= AN EFL SETTnｦG 
The 
talks 
leamer 
about 
write s 
that in 
about comments the teacher made 
relation to herself and her father. 
about himself. She 
"You said that 
inccuracy person. 
someone say to 
direction. 
you were precise. I envy you. Because I'm a 
I tend to think sensuously. When I am driving, if 
me, "Turn righVleft, " I sometimes turn opposite 
You said you didn't want to talk about trifle things like weather. I 
talk with my father about many things. Sometimes we talk about 
hard topics like politics and society problems. But sometimes I talk 
about trivial things. As you know, I give my father a ride at night. 
At that time, we sometimes play taxi." 
D ata 
Guly 
Extract 4 
2, 1997) 
This is in 
English?" 
"My 
study 
b etter 
answer to the question, "Why did you begin 
mother said 
English. And 
leam English 
your study of 
'' to me If you enter Jumor high 
English is needful for the future, 
" So I went to the private school." 
school, you'll 
so you had 
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Data Extract 5 
(October 1, 1997) 
The 
She 
hers . 
teacher spoke about his home. She 
also writes about the rejection of 
write about her 
Japanese identity
home 
by a
country. 
fr end of 
"You said that (name of country) was a special country for you. I 
also think the same thing. For me, Japan is a special place. I was 
born here, I have lived here for 2 1 years, and I Iike Japan. I had 
known only the positive part of Japan, but I become to know the 
negative part of Japan. Now I can see the negative part and 
problems of Japan. However I Iike Japan. So I was sad when she 
said that she tend not to like Japan and Japanese people. 
About one year ago, she said that she didn't like 
Japanese. I was sad at that time. After that I have been 
her. But at last, she reached the same conclusion. 
Japanese problem again and I realized I was powerless. 
accept her and her thought." 
Japan nd 
a friend of
I saw the 
But I will
Data Extract 
(October 29, 
6 (oral) 
1997)
This story was told in the special class for four university students. 
Usually four students are present, but only two students were present 
on this date, the language learner of this research and another student. 
She spoke of some previous unfavorable experiences with foreigners. 
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A LANGUAGE 
story, reconstructed irom 
LE RNER'S MOTrv,ATION: 
her oral comments, is as 
AN EFL 
f ollows : 
SETTlNG 
When a primary school student, she went to Hawaii. She and her 
mother went to a cafe and asked for coconut juice. They were refused, 
saying they had none. 
Later, she went back to the cafe by herself. She was refused again. 
She felt the customers were laughing at her. She thought there was 
discrimination against Japanese in Hawaii. That's why she wanted to 
learn about discrimination against Japanese Americans as a seminar topic. 
[Now she thinks that maybe the shop had unfavorable experiences with 
tourists, the reason for their rude behavior.] 
As a junior high school student, she went to a fair. She was 
walking with a friend when she was suddenly grabbed by the arm by a 
(ethnic group) , who started pulling her with him. She managed to free 
herself . 
As a high school student, she was riding a bicycle when she was 
approached by a (ethnic group) who asked her for directions. She 
stopped at this point in her story, but indicated that what followed was 
not a pleasant experience. 
As a result of the junior high school and high school experiences, 
she said that she was afraid of (ethnic group). 
In September 1 9 97, she had another unpleasant experience with two 
(ethnic group) while she was sitting on a train. She was sitting next to 
one, who seemed to be brushing against her intentionally. She made a 
motion with her hand, brushing her side, indicating not to touch her. 
She felt the atmosphere around her go bad. She then said she waited a 
while, then she offered some gum to the men. They smiled, refused, 
but she said the atmosphere became better. She said that when they 
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got off the train, they said something which she didn't 
they were smiling. 
understa d, 
She said that she has learned that maybe it is good 
and not remain quiet. She was also pleased that she had 
the air, by offering the gum. [She seemed pleased with 
telling the story. Her discoveries made through the classes 
from dialog to concrete action.] 
but 
to spe k up, 
tried to clear 
herself aft r 
have led her 
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A ppendix 
Extracts from 
A LANGUAGE LE RNER'S 
B 
Lea ner self-report 
MOTrvATION: AN EFL SETTlNG 
Data Extract I (Learner's 
(March 24, 1998) 
self-report on mo ivation) 
After the end of the data 
directly to write a report on 
English was. The following is 
c llection 
what she 
about her 
p riod, the learner 
f lt her motivation 
univers ty education. 
was asked 
for lear ing 
"After I entered (university name), I became to think that I wanted 
to study English. I realized that I Iike English. I belonged to a 
English seminar. I had a longing for people who could speak 
English well. I wanted to be a person who spoke English. Because 
English would be useful for me and it seemed to be cool to speak 
English. I heard that listening to English was a first step to speak 
English. And I wanted to get higher TOEIC score so I started 
listening to radio radio English programs. Maybe I Iiked to know 
things and world which I had known. So your classes were fun and 
interesting for me. And I read some book for my report. Through 
these processes, I noticed that I was a biased person. I had lived in 
a very small world, I had known little things and I had judged all 
irom my side. I thought that I had to study English to open my 
;nind. To study English was to study other cultures. It was hard for 
me to speak and listen to English. Now I can speak and listen if it 
is easy conversation. Before I was afraid of people who spoke 
English. But now I'm not afraid of them. The fact that I can 
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communicate with them would become my self-confidence. I could 
throw my prejudice a little. Sometimes I could talk with people who 
come from other countries. It was good. Some people's mother 
tongues were not English. But we could talk each other. I think 
that I studied English when I was in junior high and high school 
student. But I can't think that I studied English after I entered the 
university. That's because it wasn't hard for me. It wasn't learning 
by heart. It looked like only living by English. I will continue to 
live by English for a long time to know something, to listen to 
other people's opinions, to have fun, to help someone, to 
communicate with people and to open my mind." 
(Because of 
this report. 
complete this 
pace limitations, complete appendices 
The above represent a sample only, 
re port.) 
are not inclu ed 
hose necessary 
in 
to 
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